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Introduction  

Sunnyside Spencer Academy is a place ‘where all grow and shine’. 

This policy details how we implement excellent teaching, learning and assessments 
practice to achieve this.  

Note: Early Years and Foundation Stage (EYFS) implementation is 
detailed in the EYFS policy.  

At Sunnyside Spencer Academy, we implement a research informed curriculum. We 
keep up to date with the Education Endowment Foundation (EFF) to improve 
practice and accelerate achievement.  

 

At Sunnyside Spencer Academy, we are proud to have a SHINE curriculum that 
engages children in literature and the world around them. It stimulates our children 
into asking searching questions, shapes their learning and enables them to develop 
into independent critical thinkers and learners.  
 
Our SHINE Curriculum: 

o Is owned by the children 
o Is a passport to the world through a love of books 
o Is developed around challenge and questions that promote enquiry 
o Has purposeful, relevant and engaging learning opportunities 
o Is immersive and creative 

 
The National Curriculum’s Framework Document informs the basis of planning and 
teaching at Sunnyside Spencer Academy. We plan with the children’s needs and 
interests in mind. Where possible, teachers plan for cross-curricular links, however 
we realise that, occasionally some units of work need to stand alone. We ensure that 
the whole curriculum is delivered so that all children have access to a broad and 
balanced education (see Appendix 1 Curriculum Statement).   

We provide the pupils with a knowledge and skills based curriculum we feel is 
relevant for the 21st Century, and critically important to their successes now and in 
their future in education and life, and for contemporary careers and workplaces.  
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Through our curriculum, we aim to provide the pupils with the skills, work habits, and 
character traits that can be applied across all academic subject areas, and in all 
educational, career, social and civic settings throughout their life. We provide rich 
opportunities for the children to explore citizenship and real-life world issues, which 
at times they may have to grapple with to make sense of it, which then in turn helps 
them to develop skills such as collaboration and communication, and equip them 
with the necessary skills for life in the 21st Century. 
 
21st Century Skills 
• Critical thinking and problem solving, reasoning, analysis, interpretation, 
synthesizing information 
• Research skills, interrogative questioning 
• Creativity and innovation, artistry, curiosity, imagination, personal expression 
• Perseverance, self-direction, planning, self-discipline, adaptability, initiative 
• Oral and written communication, public speaking and presenting, listening 
• Leadership, teamwork, collaboration, cooperation, facility in using virtual 
workspaces 
• Information and communication technology, literacy, media and internet literacy, 
data interpretation and analysis, computer programming 
 
Our SHINE Curriculum has been designed to encompass knowledge and 
understanding of the world in which we live, and also the events that have shaped it 
in the past to make it what it is today. It promotes a love of reading, through a 
carefully selected range of high-quality texts that extend children’s experiences, are 
rich in knowledge and vocabulary and that stretch and challenge. Through in-depth 
discussions, debates and questioning, children develop schema for core knowledge 
and values that are transferable. Our global themes are designed to complement 
and build on one another with clear progression and links, so that in subsequent year 
groups, they will be able to explore concepts deeper, applying their knowledge in 
different contexts.  
 
Our School values underpin all that we do as a school: 
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Whole-School Theme Based Learning 
Our SHINE Curriculum is designed for our children and school context. Global 
themes revisited every year, allow children to explore concepts at a deeper level and 
to apply their knowledge in different contexts.  
 

 
 
A guiding theme or question spans the half term, and rich and engaging stimuli are 
used, linked to the theme, to immerse the children in the learning. Themes, stimuli 
and topics are carefully chosen to inspire and engage the children. These main 
driver subjects are planned around either a history or a geography topic which allows 
greater depth learning with a rich learning journey leading towards a high quality final 
outcome. 
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Breadth, Depth and Progression 
Breadth: The themes, core-texts or stimuli are carefully chosen that allow curriculum 
subjects to be explored in depth. Careful consideration is given to selecting themes 
that can be taken in a variety of directions, exploring a wide range of skills across the 
curriculum. History and geography are our driver subjects Leaders across the 
school ensure that all subjects are explored in depth through different themes at 
different points throughout the academic year. Subject leaders work with teachers to 
ensure that the themes and core-texts facilitate the quality provision of their subject, 
and suggest ways to develop the learning journey through the application of skills. 
 
Depth: The themes and core-texts that our curriculum is based upon allow for depth 
in learning to be maintained in all year groups. Through planning for one driver 
subject for each half term, we ensure that learning and skills can be planned for and 
explored in much greater depth. 
 
Progression: Curriculum Skill Maps have been developed for each subject, which 
have been carefully written by subject leaders to ensure that progression in skills are 
planned for across the whole school. This is then monitored, alongside planning and 
pupil books to ensure that teachers are providing the appropriate level of challenge 
and progression across the curriculum. 
 
Effective Teaching 
A curriculum fit for the 21st Century goes hand in hand with effective teaching. It is 
our belief that excellent teaching leads to deep learning and progress. It is our 
expectation that every lesson at Sunnyside Spencer Academy is carefully planned 
for, structured and resourced to provide deep learning experiences, with 
opportunities for collaboration, for pupils to master skills, and to reflect on their 
learning. By planning using a cross-curricular approach, teachers ensure that the 
best learning opportunities are created so that all children are fully engaged. Best 
practice is shared across the school and the Spencer Academies Trust through year 
group planning, through opportunities for team teaching and observation, and 
through the use of Network Meetings. NQTs and RQTs have the opportunity to work 
with more experienced teachers and leaders, through carefully planned 
programmes, to develop their practice. More experienced teachers have the 
opportunity to work with each other to observe and share ideas and reflect in order to 
develop their practice. 
 
Hooks for Engagement 
At the beginning of each half term, an exciting hook is planned to engage the 
children in the learning. For each new core-text or theme, this is carefully planned so 
that the children are immediately enthused and excited by the learning. Alongside 
this, trips which are specific to the learning, and visits within the local community are 
planned for in order to enrich the children’s experiences and to further engage and 
immerse them in the learning. 
 
Authors, scientists, artists, performers and musicians are invited into school to 
provide the children with an insight as to how the skills they are learning at school 
can lead to success in later life. These opportunities are not viewed in isolation, but 
provide a stimulus for learning across the curriculum. 
 
Children are given opportunities to be involved in the learning throughout the lesson. 
There is a balance between adult/ pupils talk, dependent on the activity. Active 
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learning strategies are used. Opportunities are planned to enable children to develop 
and apply their skills, knowledge and understanding across the curriculum. There is 
an appropriate balance of children and adults asking questions during lessons. 
 
Parental Involvement 
We fully appreciate the importance of parental involvement and the impact that 
support from home has on a child’s education. We strive to maintain good 
communication and relationships with parents, keeping them informed of what the 
children will be learning and how they can support this at home. 
 
Half termly Knowledge Organisers inform parents of what the children will be 
learning during each half term, with suggestions of how parents can best support the 
learning at home. As well as weekly newsletters celebrating successes and sharing 
key enrichment dates.  
 
We provide regular opportunities for parents to join us in school to learn about our 
topics and how we teach through our SHINE weeks, Coffee Mornings, Open 
Mornings and Breakfast with a book events. Parents are also invited into school for 
concerts, assemblies, SHINE Awards, Christmas performances and end of term 
celebrations of learning and final outcomes, as well as productions, with the intention 
of sharing and celebrating the learning that has happened in school. 
 
Parent Learning Conferences happen twice a year and all parents are warmly 
welcomed into school for a meeting with their child’s teacher regarding their learning 
and progress, during which parents have the opportunity to look through the learning 
and feedback in their child’s books. This is supplemented by our Stop and SHINE 
reports which are sent to parents three times a year with a teacher report on the 
child’s learning dispositions and their academic achievement. 
 
The school regularly consults with parents in order to gather parent views on a 
number of issues, including the curriculum. The results are compiled and a summary 
is provided for staff, parents, and governors, so that they can see how their views 
are making an impact on school development. 
 
The Curriculum and Inclusion 
At Sunnyside Spencer Academy, we believe that we have achieved a curriculum 
model that reaches and develops every child within the school, including children 
from disadvantaged backgrounds and those with SEND. 
 
Like all aspects of school life, the curriculum is designed to be accessible to all. It is 
expected that all children have the opportunity to learn in a creative and encouraging 
learning environment. If children are identified as having special educational needs, 
we will do all we can to ensure that the needs of these children are met. In most 
instances, class teachers will be able to provide the resources and support required 
to enable these children to access the curriculum at a level that is appropriate to 
them. If class teachers feel that it is necessary to modify the curriculum in order to 
meet the needs of children with more severe special educational needs, then this will 
be done in consultation with the SENCO. 
 
Our curriculum model also allows for children who are achieving greater depth in 
their learning to have the opportunity to learn and reflect more deeply in order to 
achieve their best.   
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‘Mastery is not about stretching the more able or providing the perceived ‘high flyers’ 
with an alternative curriculum. On the contrary, mastery teaching assumes that all 
pupils given high quality instruction, corrective teaching, time and the right learning 

experiences, are capable of achieving success. 
 

Mastery is not an outcome of learning but more a set of principles about teaching 
which connects knowledge and skills with experiences, learning dispositions and 

learners’ ability to deepen understanding by reasoning and evaluating.’ Rob 
Carpenter – Mastery why every school needs a learning philosophy 

Opportunities to support Mastery are planned through high quality learning 
sequences, providing children with a rich learning context building on concrete 
experiences. This involves practical, hands on learning in which time is invested to 
develop language, thinking and a sense of why this learning is important. We also 
encourage the use of our Mastery Glasses and Mastery language: Use it, prove it, 
explain it and evaluate it.  
 
Challenge Partners are used to support and challenge pupils which means that 
seating plans are fluid enabling mixed partners and ability groupings when 
appropriate.  
 
Leaders promote equality of opportunity and diversity when planning for inclusion in 
the curriculum at Sunnyside, so that the ethos and culture of the whole school 
counters any form of direct or indirect discriminatory behaviour. Leaders, staff, and 
pupils do not tolerate prejudiced behaviour, and tolerance, understanding and 
acceptance is widely promoted. 
 
Teaching and Learning Non-Negotiables  
We are explicit about our expectations of learners. Success criteria are shared with 
the children each lesson to accelerate progress. Where possible, these are co-
constructed with the children. There are weekly or bi-weekly opportunities for 
independent writing. Opportunities for quality speaking and listening are planned 
across the curriculum including Talk for Writing. Opportunities for application of 
maths and writing in are planned for in Science and other areas of the curriculum. 
There are many opportunities for the children to demonstrate and develop 
independence (not too much teacher talk).  
 
Give Useful and Timely Feedback 
Teachers look to give clear improvement feedback to pupils, at appropriate times in 
the lesson. They also develop pupil’s skills to give effective feedback for learning to 
each other and give them opportunities for this. They provide pupils with 
opportunities to respond to feedback and make improvements to their work using 
Purple Pens of Progress (PPoP). Pupil’s PPoP responses are always 
checked/monitored by an adult. 
 
Deliberate Practice  
Psychologists use the term ‘working memory’ to describe the ability we have to hold 
in our mind and mentally manipulate information over short periods of time. Many of 
the learning activities that children engage in place considerable burdens on the 
working memory , requiring children to hold in mind a great deal of information (eg a 
sentence to be written down) whilst doing something mentally challenging such as 
spelling individual words in that sentence. It is good practice that, when working with 
children with working memory deficits, information is regularly repeated in order for it 
to be processed and embedded more readily. Deliberate practice is key to this.  

http://www.robcarpenter.org.uk/44/climbing-the-hill/post/70/ofsted-and-mastery-why-every-school-needs-a-learning-philosophy
http://www.robcarpenter.org.uk/44/climbing-the-hill/post/70/ofsted-and-mastery-why-every-school-needs-a-learning-philosophy
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Deliberate practice is the ‘method based around the isolation and practice of the 
particular subskill one wants pupils to be able to do' (Daisy Christadoulou: 'Making 
Good Progress?') and works on the theory that children will experience the same 
concept but in different contexts in order to fully embed it.  
 
Anders Ericsson says that there are the four essential components of deliberate 
practice. When these conditions are met, practice improves accuracy and speed of 
performance on a range of tasks. They are as follows:  

 You must be motivated to attend to the task and exert effort to improve your 
performance.  

 The design of the task should take into account your pre-existing knowledge 
so that the task can be correctly understood after a brief period of instruction.  

 You should receive immediate informative feedback and knowledge of results 
of your performance.  

 You should repeatedly perform the same or similar tasks.  

 We allow children to practise the same element in a range of different 
contexts.  

 Repetition of one focused concept.  

 Can be individualised.  

 Focused on responding to immediate feedback.  

 Supports SEND and small-step challenges.  
 
We use deliberate practice in a range of situations including:  

 whole class ‘revisiting’ and ‘reminding’  

 small intervention groups  

 one to one  

 

Kagan Structures  
We use Kagan Learning structures to promote effective co-operative learning  

Effective learning could include:  

 investigation and problem solving  

 research  

 whole-class work  

 group work (in groups selected for different reasons)  

 paired work  

 individual work  

 independent work, which is child directed  

 collaborative work  

 selecting and using relevant resources to support learning  

 asking and answering questions  

 
Planning 
Planning takes place across the curriculum in three waves: long term planning, 
medium term planning (for the entire half term), and weekly or short term lesson 
planning. 
 
Long term planning is the overview created by year group teams, which details the 
overarching themes, stimulus and core texts that will be used throughout the year to 
engage pupils in the learning, and includes a brief description of the learning that the 
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children in each year group will be achieve by the end of the academic year. This 
planning ensures that there are rich and thoughtful stimuli for learning in place in 
order that a rich and engaging curriculum is provided for pupils. 
 
Medium term planning is completed by year group teams to plan in more detail the 
learning for each half term. This planning identifies skills, and focuses on engaging 
and deep learning journeys. Outcomes for learning are made explicit in this point of 
planning, as well as the opportunities for trips, visits, and extra-curricular activities. 
The Skills Maps will be used at this stage in the planning to ensure there is a clear 
coverage of skills and progression planned for. These are share each half term 
during our Curriculum Showcase to enable leaders to monitor depth and progression 
across the year and year groups.  
 
Weekly planning identifies clear learning intentions and steps to success to help 
children achieve the learning. Higher order questioning is planned for to extend 
children’s thinking, as well as clear differentiation to enable all children to achieve the 
learning. The role of all the adults and how they will support the learning is also 
identified on this planning. 

Assessment  
Assessment at Sunnyside Spencer Academy is on-going and happens in many 
forms. Excellence grids are completed weekly by class teachers to inform planning. 
Pupil progress on weekly RAG sheets is discussed weekly by class teachers with a 
phase leader and member of the leadership team. Termly assessments and the 
progress of individuals and groups are closely monitored. There is evidence of peer 
and self-assessment. Teacher assessment is evident throughout teaching, when 
timely intervention is necessary to address any misconceptions or provide further 
challenge. Marking and feedback in books is specific and purposeful, to support the 
children in making progress. Each child received half termly SHINE reports, these 
support mentor discussions focused on what is working well and targets to help them 
improve further.  

Roles and responsibilities  

Curriculum Action Teams produce action plans (Logic Model), monitoring foundation 
subject coverage and progress, and will work towards an accreditation or an award. 
It is the responsibility of these leaders to have a sound knowledge of their subjects in 
our school. They are allocated time in order to fulfil their role and to ensure that they 
know the standards being achieved in their subject.  
 

Related policies and documentation: 
 - Feedback and Assessment 
- Homework 

 
Appendix 1: 
 

Sunnyside Spencer Academy 
Curriculum Statement 
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At Sunnyside Spencer Academy, we are proud to have a curriculum which 
stimulates our children into asking searching questions, shapes their learning and 
enables them to develop into independent critical thinkers and learners.  We realise 
the importance of every minute of every day that they spend with us, and fill it with 
experiences that ‘think outside the box’ in their creativity and innovation.  
 
The curriculum engages children in literature and the world around them.  It  is based 
around a book, is relevant, current and hands on engaging. Varied enrichment 
opportunities will be provided to all children to consistently enhance their learning 
experiences and at least one visit or visitor will be used to enhance the curriculum 
each half term.  
 
Developing the holistic child is of upmost importance and, with this in mind, we offer 
a broad and balanced curriculum which encompasses academic subjects, sport, 
music and Spiritual, Moral, Social and Cultural Education.  We are particularly proud 
of the respect and care that our children show for one another, the environment and 
the community around us. 
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As parents/carers you will be regularly informed of your child’s learning, and you will 
be invited to join their children in lessons and will be encourged to attend curriculum 
workshops.  
 
Our community is at the heart of our teaching and learning, and encourage 
involvement with the local churches, the library and Nottingham University, amongst 
others, to add an extra dimension to our children’s learning. 
 
Excellent links with the local primary schools and George Spencer enable us to have 
a good understanding of the students' knowledge and skill levels which helps 
effective transition. 
 
We are a school where all grow and shine. 
 

 
 
The National Curriculum, though at the centre of what is taught, is a framework and 
only part of the offer to children. The hidden curriculum is what children learn from 
each other and the adults in school though observation and imitation of all actions 
and conversations – hence the need for high professional standards at all times. This 
also makes modelling of learning a powerful teaching tool alongside modelling how 
to take risks in learning and how to cope when things don’t go to plan. The 
Sunnyside Spencer Academy curriculum combines all of the above with the 
extended offer of before and after-school clubs. 
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Appendix 2: 
 
Independent Writing at the Spencer Academy Trust  
  
At the Spencer Academies Trust, we ensure that children are well supported to 
succeed in each subject of the National Curriculum. In order to do this, teachers 
ensure that children are supported through a range of teaching techniques and 
different levels of support depending on their needs and their understanding of a 
particular subject area. Children could be guided through a piece of written work or 
they may be expected to work independently. Within the Trust, independent work is 
part of the normal classroom practice in writing.  
 

The key point about independence is that children are making their own choices 
about how to apply the things they have been taught, the ideas discussed etc.  

Directly copying from a model would not be considered independent; neither would 
something being “heavily scaffolded”. 

 

 Children will make their independent choices about the content of their work, 

audience and purpose and how they want to demonstrate their understanding.  

 Children generating ideas by being involved in class discussions, discussing 

ideas with a partner or in groups, watching/listening to a stimulus (e.g. a 

speaker, film, book etc.) (These discussions and other pieces of work may 

have taken place during a number of sessions before a particular piece of 

independent work is set).  

 Teachers (and support staff) modelling, explaining, reminding or guiding 

specific content and strategies before children embark on an independent 

piece of work.  

 Children may access a range of resources independently, as part of their 

normal classroom practice, to support them in creating a successful piece of 

independent work e.g. dictionaries, thesaurus, a word bank, a modelled 

example, working walls.  

 Success criteria may be generated with children’s involvement to help support 

children to know what a successful piece of work would include. Ultimately 

children will make the choice about how to apply it.  

 Children will make improvements to their work in line with school policy. This 

is part of the writing process where children proof-read their work and edit to 

make changes to improve: grammatical sense, word choices, spelling, 

structure and organization, impact on the reader and the quality of their 

written pieces.  

  
If the child has worked with an adult throughout the process of creating the piece of 
work or the work is directly copied or very heavily scaffolded, we would also class 
this work as guided.  
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Appendix 3: Kagan Structures 

 

 


